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Clicker Assessment Analysis 

 Clicker assessment, or as in my case, SMART Response System assessment, is a growing 
technique in formative testing.  Teachers can use clicker assessments in many ways (i.e.: assessment 
AS/FOR learning), however, there are five models of effective teaching with clickers: (1) Agile 
teaching; (2) Peer teaching; (3) Key misconceptions; (4) Higher-order thinking; and (5) Questioning 
technique.    

 Agile teaching requires a teacher to uses the clicker response system simultaneously with direct 
instruction.  The teacher introduces a concept, quickly assesses student understanding, re-teaches 
immediately if/when necessary, etc… This cycle can continue multiple times throughout a lesson. 

 Peer teaching is often referred to as assessment AS learning.  The teacher introduces a concept 
completely new to students; however, this concept is introduced in the form of a clicker assessment.  
The teacher does not reveal the correct answer, and instead, the students teach themselves using 
the collective knowledge in the classroom.  This technological Think-Pair-Share gives students 
incredible insight into their learning. 

 Key misconceptions require the teacher to anticipate areas in a lesson where students will 
struggle.  The teacher then makes a pre-emptive strike directly targeting those misconception 
points.  This, too, gives students valuable insight into their content area weaknesses. 

 Higher-order thinking (H.O.T) questions can and should be used with a clicker assessment 
system.  This type of questioning focuses on the higher level of Bloom’s Taxonomy of learning: 
application, analysis, synthesis, evaluation).  This challenges students to use convergent and 
divergent thinking during a formative assessment in ways unlike many summative assessments.   

 Questioning technique refers to how effectively the teacher uses a balance of pre, post, and 
inserted questions in an assessment.  The teacher should design questions that activate a student’s 
prior knowledge, while soliciting feedback from students who misunderstand important concepts.  A 
teacher can also provide immediate feedback when necessary. 

 This past semester, I evaluated myself on these models using a simple rubric.   

 I often considered myself an agile teacher before introduced to these models of clicker self-
assessment.  I used many “low-tech” strategies to solicit feedback from my students regarding their 
understanding or misunderstanding of the content area.  However, I scored myself as developing in 
this area because while I am periodically using clickers to see if a specific strategy has helped 
student understanding, I have not integrated these assessment into my lessons.  They are still either 
before or after a lesson where the data is less useful.  My goal for the next school year is to use 
clicker assessment consistently to determine if a concept just taught is mastered.  If it is not 
mastered, I want to re-teach or use a different strategy immediately to ensure a high success rate. 

 I have used one peer teaching clicker assessment this school year.  It went well, however I feel 
the topic I chose (volume of a rectangular solid) was not as novel to the students as I expected.  
Nonetheless, I had a team of students discuss and agree on an answer to a set of questions.  We did 
have a class discussion around volume versus area.  I scored proficient in this area because I still felt 



I was rushing the students to get the correct answer.  My goal for the next school year is to use this 
model more often and in more subject areas (i.e.: Science), but to make students defend their 
positions with one another.  I need to allow time for my students to struggle, try a new problem, 
and try a new way of finding a solution. 

 I am generally aware of a few potential misconceptions students have with the content, 
especially in Math.  However, I often forget from year to year (despite my notes) and I am currently 
not using clicker assessments in this way.  Therefore, I scored developing in this area.  My goal for 
the next school year is to map out key misconceptions students have with particular content, 
specifically design clicker questions to target these misconceptions, and then use the feedback to 
discuss and re-teach. 

 I created an assessment this year using higher-order thinking questions.  In the past, most of my 
assessments are at the comprehension and knowledge level.  I scored developing in this area.  My 
goal for the next school year is to design at least 30% of all my clicker assessment questions, and 
40% of all my paper assessments with higher-order thinking questions.   

 I am comfortable with pre and post-testing students in Math and Science.  I have often 
borrowed questions from colleagues and data banks, but they are not always of the best quality.  
When administering these assessments, I do explain verbally after the answers are revealed.  In 
short, I do not use many authentic assessments in my classroom.  I scored developing in this area.  
My goal for the next school year is effectively use clicker questions to activate prior student 
knowledge, regularly solicit or provide feedback to students who misunderstand a concept, and 
pre/post test in all subject areas.  In short, I want to create all of my assessments, only relying on 
pre-designed assessments when necessary. 

 I have many goals for the upcoming school year.  I was disappointed by my rubric score; 
however, I was not surprised.  I have always viewed assessment as a necessary evil, and never taken 
any initiative to create my own assessments using current research-based techniques. This will 
change next year.  I will have my first, full summer vacation, and I am excited to get to work 
preparing authentic, higher-order formative and summative assessments for my upcoming fifth 
graders. I plan on re-evaluating myself on this same rubric this time next year to compare the 
results.  I anticipate a much better score. 


